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Restorative Practice has it’s roots in Restorative Justice
1
 (Zehr,1990) but it is so much more than this.   

Restorative Practice, also known as RP,  is a way of being, it is not a process or a thing to do at certain 

times only. It is a term used to describe behaviours, principles and approaches which build and maintain 

healthy relationships and a sense of community; it can resolve difficulties and repair harm where there has 

been conflict. It is a way of being with people, essentially to work with and alongside others to create    

sustainable change
2
. Dr. Luke Roberts

3
 advocates that when we can help and support people to            

successfully navigate conflict in their lives using restorative approaches; with patience, skill and empathy, 

we allow people to see new perspectives and how their actions can impact on the community around 

them—this can “change lives and last a lifetime”. 

What is Restorative Practice? 

The model already supported other types of work in  

Gloucestershire County Council (GCC) such as Family 

Group Conferencing and Signs of Safety, it therefore 

seemed the most logical model to use as well as the most 

effective. At the time GCC was the 4th highest excluding 

local authority in England and this was a focus of        

concern for the board. National research
4
 evidenced the 

positive impact that a restorative approach had on         

reducing exclusions. As a result  the initiative was piloted 

in both a primary and a secondary school in           

Gloucestershire. During the first year of using Restorative 

Practice the pilot primary school reduced their exclusions 

by 84% and the pilot  Secondary school by 54%.
5 
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Why did we choose RP? 
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Initial findings form the first year of introducing   

Restorative Practice Pilots: 

 

Secondary School:  

Fixed Term Exclusions ▼54% 

Same Day Detentions ▼28.6% 

Overall Attendance  ▲ 1.3% 

 

Primary School: 

NO Permanent Exclusions 

Fixed Term Exclusions ▼ 82% 

Overall Attendance  ▲ 1.5% 

No. of days lost  ▼ 94% 

One lunchtime four year 9 girls started a fire in the toilets at school. The girls 

faced potential criminal charges of arson with intent to endanger life and           

permanent exclusion. A restorative approach was taken instead and they were 

offered an assessment of need. 3 out of 4 girls were found to have undiagnosed 

SEN
6 
and more than 4 ACEs

7
. It was agreed that one girl would be reintegrated 

back into school with the other 3 being offered a managed move and Family 

Group Conference to aid a successful transition. All the girls were offered a     

restorative intervention through the Children’s First Panel. As a result no criminal 

charges were brought and all 4 girls obtained GCSEs in 2020. Following this    

incident the Team Around the School (TAS) initiative was developed.
8 

By 2019 we were working with 20 schools and had 

trained over 1000 people in RP.  

In 2016/2017 there were 141 permanent exclusions 

(PEX) in the county, by 2018/2019 this number was 

down to 113, including 1 PEX that was rescinded 

as a direct result of restorative practice work.      

According to the IPPR
9
 the social cost of exclusion 

is £370,000 per child. Therefore, Restorative    

Practice has contributed to potential savings of 

£10.4 Million for the county during this time. 

   Andrew had ongoing issues  

             which his school were supporting 

   him with. He was seen repeatedly 

         not to be obeying rules around  

  school. His school were considering PEX 

and were discussing this with the Local Authority.     

Andrew was offered and took part in a Restorative  

process. Every Monday he met a  Restorative        

Practitioner. It transpired that Andrew felt undermined 

by the teachers but wanted to finish his education. As 

a result of the process he was able to identify what he 

needed and has since remained in the same school.
10 



 

                                                  Resilience and Wellbeing 

                                            Resilience has multiple positive implications            

             including increased trust in relationships as 

         well as the ability to regulate and affect a higher 

                 capacity for moral reasoning. Resilience is now 

                             seen as a dynamic interweaving of contextual       

                           factors.
12

 Restorative Practice fosters resilience 

        by embracing the understanding of the 5 Ways                                                         

to wellbeing
13

. It uses non-blaming and non- confrontational        

language
14 

at an individual, interpersonal, school wide and       

community level. Restorative approaches increase empathy
15

  and 

school safety
16

 as well as improving the student / teacher relation-

ship quality.
17 

                    Whole School Approach 

Restorative Practice is mutualistic with a whole host 

of other school initiatives aimed at inclusion and                        

relational approach. Cameron and Thorsborne
18

  

state: “when we focus our attention on relationships                                    

between all members of the school community it                                                 

teaches us the value of relationships in achieving quality                                      

outcomes for students”. Restorative Practice works                                      

best as a whole school approach to culture change.                                 

Whilst a carefully thought out strategy is vital, the soil and the environment 

for it to grow needs to be rich with knowledge and willingness to do things 

differently. All members of the school community need to embrace organisa-

tional and culture change in order for it to be successful and sustainable. 

             Trauma Informed Approaches 

Whilst there is often overwhelming emphasis on                       

negative consequences of complex trauma it is                                      

important to remember that a person is more    

than the sum of their trauma  or their  ACEs.  

We must aim for children do more than just         

survive, but to thrive.  The picture can                                         

often seem disheartening but with                                                 

interventions of a relational kind, such as that of                         

Restorative Practice this picture looks rather less bleak.  

Restorative  Practices have been proven to foster  

Positive Childhood Experiences and promote Protective          

Factors in schools.
11

                      

        Inclusive Approach 

        Hopkins
19

 argued that disciplinary approaches rarely          

     meet the needs of the individuals involved. When     

        schools use harmful policies, such as exclusion, 

 this can further disconnect students from their  learning 

      environment
20

 these actions are associated with      

       academic failure or drop out
21

. As a result of the      

        research and feedback from our schools, TAS     

meetings became an approach to combat some of this      

disengagement. Embedding TAS alongside RP, we began to 

see significant improvement in persistent absence, wellbeing,     

attainment and a reduction in exclusions and conflict within 

these schools; resulting in a calmer school environment.    
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“I have watched the implementation and use of Restorative Practice transform our school over a couple of years. The process is slow and challenging at 
times but the outcomes are immense. The power of relationship building has been one of the key elements to our work.   

Relationships, relationships, relationships…relationships matter.   

I cannot express this enough. The training has given us the tools to build our relationships through circles, games, structured conversations,               
understanding and regulating our emotions. These skills have been particularly useful to resolve any concerns or conflicts as they arise amongst the 

pupils and the staff! The restorative practice ethos of our school has blended beautifully with our trauma informed/therapeutic  approach.  It has helped 
developed us to become better people, who can now meet the needs of the pupils in our care more effectively.  We are supporting our pupils with skills 

that will be useful throughout their lives. We literally are changing the lives of these children through this practice”. 

Chantel Yeates 
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Notes 

1 

Restorative Justice 

 “Restorative justice is a compass, not a map.” —Howard Zehr  
There is no overarching or agreed-upon definition of restorative justice. It encompasses a broad set of empowerment-based practices and 

decisions made in response to crime, inviting an agenda of accountability and rehabilitation strategies for diverse groups including            
adolescents, adults, and older adults in the criminal justice system. By the mid-1990s, several hundred victim–offender reconciliation         

programs (the terms victim and offender are used throughout, acknowledging the stigma associated with this language) emerged in North 
America and Europe alongside New Zea-land-based  family group conferencing. Advocates of restorative justice in social work,               

psychology, criminology, and other professions acknowledge the importance of responsivity to cultural tradi-tions in addressing crime (such 
as First Nations’ healing circles), with promising research-based outcomes. Unifying theory, practice, and research, the principles are       

intended to be an interface among individual rights and social justice and well-being in communities. Howard Zehr conceptualizes           
restorative justice as a compass that invites community dialogue regarding a continuum of offenses, including the most severe, and he     
emphasizes that the Western legal system may exacerbate conflicts rather than fostering healing or peace. At the heart of restorative      

justice (RJ) frameworks, also known as transformational justice, are three principles advanced by Zehr: restoration, account-ability, and 
engagement. The practice of restorative conferencing is an alternative to offender-centred sanctions and punishment that attempts to      

balance the needs of all the stakeholders (victim, offender, and community), which leads to restorative agree-ments while encouraging     
accountability for offend-ing behaviour and promoting victim healing from traumatic stress. Types of restorations include damaged            

relationships, physical and mental health, and international peace-making. In order to effec-tively respond to crime, victims, offenders,     
families, and community stakeholders are engaged to identify and repair the harm. 

 
Obtained on 05/03/2021:  https://www.researchgate.net/profile/Tina-Maschi/publication/274075078_Restorative_Justice/

links/5514b86b0cf260a7cb2d3fc0/Restorative-Justice.pdf 

 

2 

Restorative Practice 

Restorative Practice, also known as RP,  is a way of being, it is not a process or a thing to do at certain times only. It is a term used to      

describe behaviours, principles and approaches which build and maintain healthy relationships and a sense of community; it can resolve 

difficulties and repair harm where there has been conflict. It is a way of being with people, essentially to work with and alongside others to 

create sustainable change. 

 



 
3 

Dr Luke Roberts 

Restorative approaches is not an homogenous term. It is itself a term used to identify a spectrum of approaches. These include those       

identified by Hopkins (2004:32-37) as restorative inquiry, restorative discussions in challenging situations, mediation, victim/offender           

mediation, community conferences and problem solving circles, restorative conferences and family group conferences. Restorative               

approaches allow for the narratives of stakeholders to be explored within a particular approach to conflict and bullying through a series of 

questions asked by a trained facilitator in a particular sequence. For example; What happened? What are your thoughts and feelings? Who 

has been affected? What can make things better? 

In order to define restorative approaches it is important to define and understand the parent concept of restorative justice (RJ) and the        

principles that underpin this concept. This is not straight forward. Criminologist Georege Pavlih states; “RJ is notoriously difficult to define 

(2002:1). This is in part due to the changing nature of the criminal justice system (CJS) in many countries including the UK. The concept of 

Restorative Justice has been applied to education through use in schools. VanNess suggests that restorative approaches to schools must    

include all three conceptions: repair of harm, encounter of the affected parties and transformation of relationships and culture                

(Sellman et al, 2013:38) 
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National Research 

Pinball Kids Report—Preventing Exclusions -  Laura Partridge, Fran Landreth Strong, Eli Lobley and Danni Mason (March 2020) 

Cheshire West and Chester—Maximising access to Education— Who’s at risk of exclusion? An analysis in Cheshire West and Chester 

Social Finance Report 

Timpson Review of School Exclusion—Presented to Parliament by the Secretary of State for Education by Command of Her Majesty  by 

Edward Timpson May 2019 

 

5 

Statistics of the Pilot Schools—Evaluation 

Restorative Practice Volunteers for School 2018 – 2019 Evaluative Report  Julia Davey June 2019 
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SEN  

Special Educational Needs 

 

7 

ACEs : Adverse Childhood Experiences 

Adverse Childhood Experiences (ACEs) refers to traumatic incidents in childhood (age 18 and under) and were identified in the                    

epidemiological study by the Kaiser Permanente unit in America, between 1995 and 1997, collating data from over 17,000 individuals from 

Southern California. In the ground-breaking study, participants completed confidential questionnaires concerning their childhood                  

experiences, health conditions for example; heart conditions, lung problems etc. and behaviours such as; suicidal ideation, depression and 

addiction, in an effort to understand how these traumas had an impact on the participants physical health, as this study had originated as an 

investigation into obesity (Felitti, Anda, Nordenberg, Williamson, Spitz, & Edwards, et al., 1998).  It is being increasingly identified, through 

new research, that early life experiences are integral to people’s health through their lifespan. Individuals who have experienced these        

adverse childhood experiences, before the age of eighteen, have a tendency towards greater physical and mental health problems as adults, 

as well as early death, when compared to those who do not have any ACEs. Understanding ACEs in this context, enables a better             

assessment of the extent of childhood adversity and its connection with adult health, than does examination of single ACEs in isolation 

(Hughes, Bellis, Hardcastle, Sethi, Butchart, Mikton, et al., 2017) 

There have been numerous definitions of ACEs over the past 20 years, however, due to the original study, ACEs are now typically defined 

as stress or trauma occurring in the first 18 years of life, either directly or indirectly , and have been published in research since 1998 (Felitti, 

et al., 1998) in the USA, but are a relatively new concept in the UK, only being researched from 2013 (Bellis, Lowey, Leckenby, Hughes, & 

Harrison, 2013). ACEs were first defined as exposure to physical, sexual or psychological abuse, household dysfunction (excessive drinking 

of alcohol and use of street drugs), mental ill health, domestic abuse and violence, as well as a parent in the household incarcerated (Felitti, 

et al., 1998). Since the inception of the ACE study, ACE exposures have been investigated worldwide and reveal an analogous frequency to 

the original cohort. (Bellis, Lowey, Leckenby, Hughes & Harrison, 2013; Soares et al., 2016). For the purposes of this study ACEs are being 

defined in correlation with the Felitti et al (1998) study whilst also including the category of parental separation (Bernstein, et al., 1994). 

When children experience trauma there are resulting detrimental effects on neurological, hormonal and immunological development 

(Chaney, Carballedo, Amico, Skokauskas & Meaney et al, 2014). The enduring stress encountered through ACEs will influence the ap-



proach that a child takes to process information, make choices and interact with others. They can also cause chronic physiological damage, 

thereby having a causative effect to less favourable outcomes, throughout the life course (Hardcastle, Bellis, Ford, Hughes, Garner &         

Rodriguez, 2018).  Research shows that the trauma encountered will change the neural networks within the brain and the way that            

associations are made within the brain structure and provide the individual with a potentially distorted view of societal norms, as well as a    

reduced internal resilience (Sciaraffa, Zeanah & Zeanah, 2017). The mental health consequences are just as great as the physiological ones 

and include anxiety and depressions, as well as lack of concentration and a desperate need to be in control, which can follow the child and 

young person into adulthood. It is therefore vital that ACEs are well researched in order to understand how to buffer them, as well as to         

understand the extent to which they predict life outcomes for those who have suffered them.    

This extract is taken from MSc Dissertation Study by Samantha James (MSc (Psych), PGCE (Primary), LPCDip (Law), LLB (Criminal Law)) 

An investigation into the relationship between Adverse Childhood Experiences and Socio-Economic Status (Measured by Income) Jan 2020 
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TAS Team Around the School 

Initial meeting with School, Families First, Education Inclusion Service and Restorative Practice leads. Discussions around how the school 

could be supported to redeploy their and other agencies resources to respond to the needs of children within the school. 

Head teacher identified the following priorities: Reduce permanent exclusions, fixed-term exclusions, reduce persistent absenteeism,           

Improve parental engagement with ‘hard to reach’ parents, increase engagement with community to work together to overcome these         

difficulties.  Core membership consisted of Families First (Community Social worker, Early Help Coordinators, Family Support), Education 

Inclusion Service, Restorative Practice Team, Family Group Conference, Youth Support Team, Police, Gloucestershire Domestic Support 

Service, Turning point, Local Housing Providers, Borough Councils and District Councils. 
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IPPR Report 

Making the Difference - Breaking the link between school exclusion and social exclusion. 

By Kiran Gill with Harry Quilter-Pinner,  and Danny Swift (October 2017) 
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Andrew’s Journey 
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Mitigating the Effects of Adverse Childhood Experiences:  

How Restorative Practices in Schools Support Positive Childhood Experiences and Protective Factors 

Meghan Breedlove , Jihyeon Choi & Brett Zyromski 
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Masten and Powell (2003)  

A Resilience Framework for Research, Policy and Practice. In S. S. Luther (Eds.), Resilience and Vulnerability: Adaption in the Context of 

Childhood Adversities (pp. 1-26). New York: Cambridge University Press. http://dx.doi.org/10.1017/CBO9780511615788.003 
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5 Ways to Wellbeing 
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Marshall  B.  Rosenberg PhD : Non-Violent Communication  

What is Violent Communication? 
 

If “violent” means acting in ways that result in hurt or harm, then much of how we communicate—judging others, bullying, having racial bias, 
blaming, finger pointing, discriminating, speaking without listening, criticizing others or ourselves, name-calling, reacting when angry, using 

political rhetoric, being defensive or judging who’s “good/bad” or what’s “right/wrong” with people—could indeed be called “violent communi-
cation.” 

 
What is Nonviolent Communication? 

 
Nonviolent Communication is the integration of 4 things:   

 
(1) Consciousness: A set of principles that support living a life of compassion, collaboration, courage, and authenticity. 

 
(2) Language : Understanding how words contribute to connection or distance. 

 
(3) Communication: Knowing how to ask for what you want, how to hear others even in disagreement, and how to move forward towards 

solutions that work for all. 
 

(4) Means of influence:  Sharing “power with others” rather than using “power over others”. 
 

NVC serves our desire to do three things: 
Increase our ability to live with choice, meaning, and connection 

Connect empathically with self and others to have more satisfying relationships 
Sharing of resources so everyone is able to benefit 
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For further reading many of the research papers digested for this evaluation are available as an additional document :  

 

RESEARCH AND RESOURCES ACCOMPANYING APPENDICES TO:   

EVALUATION INTO RESTORATIVE PRACTICE IN SCHOOLS . 

 

 

 

 

 

 

 

 


